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Introduction
If your interest is sparked by: older people; ageing;
disadvantage; equality; overcoming barriers – read on.

later-life learning; inclusion;

If you teach adults; train teachers of adults; have older people in your classes or groups; run
events that attract older people; work with seniors in public services, voluntary and
community groups or private companies – read on.
MATURE training could be just what you are looking for!
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The MATURE project
MATURE – Making Adult Teaching Useful, Relevant and Engaging http://matureproject.eu/
Funded through the European Union Lifelong Learning Programme (Grundtvig), MATURE
was a multi-lateral project with partners from: Austria, Germany, Greece, Poland, Portugal,
Slovenia, Switzerland and the UK. The project’s purpose was to develop and test units of
continuing professional development for learning facilitators.
The MATURE team’s focus for the project was the promotion of skills and strategies to
enable people to recognise and deal with age-related barriers to learning such as those
caused by health, dependency, cultural and/or attitudinal factors. This commitment arose
from work and experience in later-life learning and in other actions related to the well-being
of seniors undertaken by all partners at national level and in collaboration across Europe
and beyond.
MATURE training
The premise for MATURE training is that learning has a significant part to play in
underpinning a range of actions that support well-being and autonomy in later life. MATURE
training challenges people to acknowledge and react to this fact in particular seeking to
understand and overcome barriers to participation.
Why is MATURE training a good idea?
There is increasing emphasis in European rhetoric on ‘participation’ as a key contributor to
the health of societies, communities and individuals.
‘Enabling older people to live full and independent lives for as long as possible is hugely
beneficial – to older people themselves but also to the economy and society as a whole.’
Demography, Active Ageing and Pensions – Social Europe guide, volume 3
http://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=6805&type=2&furtherPu
bs=yes
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EU statistics show declining take-up of learning among 55-64 year olds (Eurostat 2009) and
national data indicate that participation continues to fall in relation to age. There is a
growing body of research that demonstrates the synergies between learning and improved
well-being, health and engagement among older adults. Conversely factors that contribute
to non-participation (dependency; ethnicity; gender; prior educational attainment e.g.)
increase long-term disadvantage. Older Europeans with the confidence and skills to learn
enjoy far reaching benefits but their numbers are small.
MATURE training supports learning providers in their quest to widen participation from
seniors marginalised from group activity. Understanding the impact of disadvantage and
sourcing teaching solutions that contribute to improved engagement is a first step towards
making adult teaching relevant and useful.
What makes MATURE training different?
MATURE training stimulates a specific view of the nature and value of learning. Aspects of
that view will be familiar having been tried and tested at other times with other target
groups. MATURE brings forward practice that works and re-packages it in a comprehensive
response to an ongoing issue – how to improve participation in learning from among
disadvantaged seniors.
Key features of MATURE training:
· ‘Teaching’ is not confined to ‘teachers’ nor ‘education’ to adult educators.
· ‘Learning’ has a significant part to play in assuring autonomy and independence in
later life.
· Partnership work is an essential component of effective teaching and learning.
· Organisations and individuals outside education are critical in processes to engage
and motivate seniors. They play an important role in the creation of learning
programmes and in longer-term action-planning.
· Collaboration exists at many levels. It does not have to be subject to complex
infrastructures. Informal cooperation between individuals with a shared passion can
be as (or more) effective as large-scale partnership practice.
· The style and content of learning programmes must be determined by the individual
needs of the people engaging with them.
· A shift in focus from subject or topic-driven learning to skills and competences that
contribute to continued well-being makes learning more relevant and more
accessible.
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·
·

Learning in a group is a participatory and active opportunity engaging all members
on an equal footing.
Aspirations for every learning programme should include: that participants should
learn how to learn (or re-learn); that what has been learned does impact on life.

Who is MATURE training for?
MATURE takes the broadest possible view of a ‘teacher of adults’ so target audiences for
training include:
· professional teachers of adults;
· professional teachers from other educational sectors;
· volunteer teachers;
· individuals with a particular skill to share;
· adult education entrepreneurs (commercial providers; NGOs; companies);
· adult education planners;
· professionals and volunteers in services that do not have education as their main
activity (health organisations; care workers; housing providers and services within
housing, for example);
· facilitators of clubs and other informal meeting groups.
What teacher competences does MATURE promote?
MATURE’S training has been developed within the context of key European policy and
practice relating to teacher training and lifelong learning.
The knowledge base for MATURE training will include:
· understanding of the ageing process, its advantages and disadvantages;
· recognition of the links between learning and ageing;
· comprehension of later-life issues and life-changing events;
· examination of past and potential future life events to ascertain their impact on
learning;
· familiarity with factors that impact on engagement, participation and active
longevity;
· awareness of the interrelatedness of learning and other social agendas influencing
and informing the lives of older people;
· acquaintance with theories of teaching and learning applicable to older adults.
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MATURE skills will embrace:
· competence in the development and delivery of engagement strategies that reach
out to non-participant older adults;
· the ability to create programmes of learning that are responsive to the needs of
ageing and older adults;
· the aptitude to deliver learning that motivates, inspires and draws commitment from
older people;
· the talent to configure learning that is relevant and applicable to life skills;
· the flexibility to accommodate the needs of older adults within existing programmes
of learning and within multi-generational learning groups.
MATURE abilities and attitudes include:
· empathy with older people;
· powers of engagement with a wide variety of individuals and organisations in the
pursuit of relevant learning for older people;
· open-mindedness to new ideas; to challenging concepts and situations;
· willingness to embrace innovation; think ‘out-of-the box’; challenge pre-conceptions;
· commitment to encourage progression from learning.
How is the face-to-face training programme organised?
The MATURE face-to-face training programme comprises 10 units of learning.
1. Adult Teaching
2. 2. Know your target group
3. Learning process assessment
4. Social inclusion
5. Challenges of a changing society
6. Improving teaching practice
7. Using new technologies
8. Pushing the boundaries
9. Towards self-organisation
10. Evaluation and progression
The training units represent the key concerns of the MATURE project as reflected in its
acronym: M; AT (adult teaching); U (useful); R (relevant); E (engaging).
This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.
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How to use MATURE face-to-face training units
MATURE training units have been developed by members of a pan-European team for use
within a range of different contexts across the countries of the partnership.
Development of training in this manner means that unit content presents core principles
and ideas that have been proven acceptable in all the countries and contexts in which they
have been tested.
The units are not intended to be completely freestanding; pre-preparation will have to be
undertaken by trainers in order to tailor content and emphasize critical information for new
international, national, regional and local audiences.
It is important to preserve the core information of each unit. The fact that messages
contained in the core are ‘European’ adds value to training at national level. Understanding
that consensus can be achieved among a significant number of diverse countries and varying
contexts for the delivery of adult learning is exciting and maybe unexpected. Training that
places national, regional and local matters within a European context adds weight to the
issues, broadens the mind and furnishes new solutions.
The units of training are not sequential; they tackle various aspects of the major themes of
MATURE: later-life learning; participation; disadvantage. Which and how many of the units
are selected for use depends entirely on the audience for training and the priorities of
trainers.
Pre-preparation for MATURE face-to-face training
There are threads within MATURE training that the project team consider fundamental good
practice in the delivery of learning for older adults. These threads should be visible within
any training that is offered using MATURE units.
Trainers should, therefore:
ü understand the principles of experiential and active learning and enact these in their
training sessions.
ü embrace reflection as a key training method, seeking inspiration and solutions from
within and from experience (one’s own and other people’s) to address new
challenges.
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ü promote positive views of ageing and later life demonstrating how skills, knowledge
and understanding accumulated over a lifetime can be built upon to assure active
longevity.
ü show commitment to inclusive practice, challenging stereotypes and bias and
endorsing belief in ‘lifelong learning for all’.
ü acknowledge and demonstrate the critical role of cooperative practice in the delivery
of relevant learning for older people.
Further information on these fundamental principles can be accessed from:
Ø the MATURE website http://matureproject.eu/
Ø the MATURE research report http://matureproject.eu/research-report
Ø MATURE self-study units http://matureproject.eu/online-training-2
Ø The MATURE advice booklet http://matureproject.eu/advice-booklet
Ø The LISA booklet on networking in support of later life learning http://www.bianet.org/lisa
Ø The LENA guide on cooperative models of effective later life learning http://www.bianet.org/en/lena.html
Ø The LARA guide on delivering teaching for ageing http://www.laraproject.net/
Ø The EuBia guide on the benefits of collaborative practice in later life learning
http://www.bia-net.org/en/eubia.html
Purposes of training
MATURE training units are conceived as continuing professional development. The
assumption is that trainees will be active already in fields of work that embrace older and
ageing adults. The units are designed to stimulate reflection about current work (paid or
unpaid), how learning might be accommodated in that and/or how learning can be adapted
to make a more profound impact on well-being in later life.
It has been important to build sufficient flexibility into the programme to enable the
creation of training sessions of differing lengths. One-off sessions; two or three linked
sessions; ten sessions over an extended period of time; 10 sessions delivered intensively are
all options.
Unit selection
Content of each of the units of MATURE’s face-to-face programme has been developed to
provide a notional 2.5 – 4 hours of training. The length of delivery for each unit will vary
according to: the context in which it is delivered; the specific training needs of the target
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audience; the levels of prior knowledge of later-life learning principles and practice within
the target audience; the quantity of additional material necessary to meet the needs of
trainees and/or of the local issues in the spotlight.
Trainers should:
ü be confident of their understanding of the needs of target trainees.
ü research national, regional and local data, statistics and priorities for later-life
learning and learners, non-participation and disadvantage.
ü undertake pre-training evaluation of trainees’ experience and background to
determine their starting point in inclusive later-life learning.
ü understand constraints arising from the contexts in which trainees work that may
impact on their ability to meet the needs of disadvantaged, non-participant older
adults.
ü plan to initiate training with a face-to-face evaluation of motivations and
expectations.
Further supportive material can be accessed at:
Ø The MATURE advice booklet http://matureproject.eu/advice-booklet
Ø the MATURE research report http://matureproject.eu/research-report
What you find out about potential trainees will determine which of the MATURE units will
be most relevant.
Combinations of units
There are no ‘core’ units in the MATURE programme and there are no prescribed unit
combinations. In pilot testing, MATURE partners discovered that Unit 2 Know Your Target
Group went well with any of the other units providing material for the introductory session
of a training course where the main focus was drawn from one or more of the remaining
units. Some units focus more closely on theories of teaching, inclusion and changing
demography others are more classroom orientated.
Trainers may:
ü select a single unit and create additional and supporting material from national,
regional and local sources to form a training course.
ü select elements from a number of the units to form the basis of training.
ü select units which focus on the practice of group learning.
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ü select units that deliver underpinning theory.
ü mix and match theoretical and practical units.
ü reinforce unit content through reference to other MATURE products (the self-study
training programme; the advice booklet; the research report).
The prior experience and knowledge of trainees will determine the balance of units
selected. For example, trainees drawn from organisations outside adult education may need
more support in understanding the principles of good adult learning; learning facilitators
may appreciate the stimulation of the practical units to diversify activities in their group
sessions.
Delivery of training

The training group
MATURE training is envisaged as a dynamic process in which participants are actively
encouraged to reflect on and share experiences, to develop new ideas and understanding
through managed exercises that stimulate discussion, debate, problem-solving and action
planning.
Trainers should:
ü set maximum and minimum group sizes to assure opportunities for frequent and
varied interaction between trainees.
ü invest time in planning group management strategies to encourage participation.
ü challenge actions and opinions that have the potential to undermine group cohesion.
Training content
Training sessions will blend the ‘European’ content of MATURE’s training units with national,
regional and local information relevant to the participants and the delivery locality. A major
gain of training of this kind is the added value derived from placing local and immediate
issues within the wider context of Europe and beyond. Trainees come to see that solutions
to difficult or intractable matters are not just theirs to find but are a focus of attention in
many other places. A valuable skill in addressing challenges such as non-participation and
disadvantage is the ability to ‘think out-of-the-box’. The delivery of training with an extra
dimension sets the scene for something different and asks participants to seek knowledge,
understanding and skills from beyond their immediate experience.
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Trainers should:
ü familiarise themselves with the content of the selected units for training and match
that content with information, data, issues, and priorities drawn from national,
regional and local sources.
ü balance European and local content and provide activities to enable reflection on
links and synergies .
The delivery of training
MATURE training promotes experiential and active learning as methodologies that work for
older learners. It is anticipated that these methods will prevail in training based on MATURE
units.
Trainers should:
ü demonstrate experiential and active learning techniques in the delivery of training
sessions , showing how non-didactic methods deliver relevant learning.
ü embrace facilitation and avoid instruction.
ü devise activities to enable participants to create their own experiential learning
exercises.
ü encourage reflection among participants about the process of training requiring
them to focus on the impact of experiential methods on learning outcomes.
Evaluation
Reflection, analysis and action-planning are features of experiential learning and will have a
significant role in the delivery of training. Trainees should be encouraged to view these
evaluative skills as critical outcomes of the learning process and as assets for later life.
Learning (or re-learning ) to learn is as important an outcome for well-being as the
acquisition of new knowledge.
Trainers should:
ü embed reflection, analysis and action-planning in all aspects of training sessions.
ü support trainees to understand how these skills contribute to experiential learning
and transfer into daily life.
ü promote a view of evaluation as developmental.
ü show how ‘judgement’ is a positive and complex skill that avoids prejudice and
underpins good action-planning.
ü challenge any notions that evaluation is an externally imposed and formal process.
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Unit 1 - Adult teaching
INTRODUCTION:
The following unit is an introduction to fundamental elements of later- life learning. It is
based on the principles of Adult Education, deriving from the theories of Freire, Mezirow,
Brookfield, etc. The goal of this unit is to provide trainers with guidelines and ideas in order
to design and successfully apply educational interventions addressed at disadvantaged older
adults. The activities proposed incorporate methodologies and techniques which aim to
help facilitators get a deeper understanding about what good later- life teaching looks like
and how to achieve it.
LEARNING OUTCOMES:
After studying this unit, participants will be able to:
·
·
·
·
·
·

Acknowledge possible obstacles while teaching disadvantaged older adults.
Acknowledge the characteristics/signs of ageing
Tackle learners’ resistances and establish a positive educational environment.
Develop their own self-esteem as trainers.
Get an understanding of the reasons older adults learn and address the
particularities of teaching seniors.
Be able to develop appropriate training modules for seniors based on those
particularities and special needs.

UNIT CONTENT:
A. Engaging learners in the process
At the beginning of almost every educational programme, one of the most crucial challenges
is to engage the learners. The trainer has to develop an attractive environment in order to
motivate and encourage participation. When it comes to disadvantaged and marginalized
seniors who may have never before participated in a learning intervention, the challenge
may be even bigger for the facilitator. How do you get such participants to engage and
complete the course?
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Activity: Case study (Participants are divided in small working groups. Findings are written
by the trainer on the board or flip chart and are visible during the entire process.)
Anthony is 70 years old and lives in a remote village on a Greek island. He is an
elementary school graduate, has been a farmer all his life and is now retired. He was
persuaded by other members of his community to participate in a health course, provided
by his community for free. However, the course takes place at the same time he usually
meets his friend at the coffee shop to drink ouzo and play cards. He is not sure what he is
doing there or what his expectations are; before the meeting even begins, he is anxious to
leave.
After reading the case study, work in small groups and answer the following questions:
- Why is Anthony eager to leave?
- How can you bring his knowledge and life experiences into the group and make him
feel smart and useful?
- How can you overcome suspicion and scepticism?
Discuss findings in the group. Take time to reflect on the process.
Which elements made the biggest impression on you?
B. Learning in later life
This activity will explore the reasons older people learn, what learning in later life looks like
and what skills, competences and literacies are required for active ageing. An attempt will
be made to approach the issue through the application of the Aesthetic Experience method,
by using a work of art as a stimulus for further elaboration of the subject.
Activity based on “Critical and Creative Learning through Aesthetic Experience1”
(The following activity is divided in four steps. The answers to the proposed questions are
noted by the facilitator on the board or a flip chart and are visible during the entire process.
During the first two steps, participants express their individual thoughts. During the other
1

Aesthetic Experience -a notion understood as the systematic exploration of artworks- can contribute by
unearthing integrated knowledge, encompassing critical, reflective and affective dimensions of learning. Such
an experience enlarges the perspectives for approaching the processes and the phenomena, for “seeing” them
from a different point of view, for deepening aspects beyond appearance and for better understanding causal
onditionings (Kokkos, 2010). For more information on this methodology, visit Development of Innovative
Methods of Training the Trainers http://artit.eu/
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two, they work in small groups; following, each group presents its ideas in the plenary. )
The painting “The first steps” by Georgios Iakovidis is introduced to the group (Annex 1.1).
FIRST STEP
Observation questions
Let your eye work for you.
Be generous with your
looking time.

·
·
·

SECOND STEP
Analytical questions

·
·

·
·
·

·
·
·
·

THIRD STEP
Taking it to a bigger scale

·
·
·

FOURTH STEP
Reviewing the process

·
·

What do you see?
Where and when could the scene be taking place?
How does the relationship between the
grandmother and the children appear?
What contrasts do you see?
Is there something that surprises you or puzzles you?
What feelings does this scene create for you?

Can you relate to the characters portrayed?
Try to describe the situation from the perspective
of the older woman.
What could the older woman’s assets be?
What are her expectations?
What are her fears?
If this were a contemporary scene, how could a
learning programme help the woman you see?

What life stage issues are likely to feature in later life?
What skills, knowledge and literacies are required
for active ageing?
How can you facilitate empowerment and
independency?

Remember the process.
Re-experience
review
have discovered.

and

reflect

on
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what

C. Teachers, learners and their role in the classroom
Keeping in mind the findings from the previous activities, discuss in the group and note
answers on the board regarding the following questions:
-

What qualities in an adult educator do you believe are the most important to support
a successful learning intervention for disadvantaged older adults?
What is the role of the learner in that same –successful- intervention?

For more ideas on teaching older adults please visit LARA Learning – a Response to Ageing
www.laraproject.net
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Unit 2 - Know your Target Group
INTRODUCTION:
Target groups differ in attitudes, disposition, level of interest, engagement, preference,
needs and socio-economic background. It is important to thoroughly research a target group
to provide insight into which approaches will enable reflection on participation or nonparticipation in your training. Disadvantaged older people are less likely to be engaged in
any kind of learning due to different age-related barriers or other potential disadvantages,
such as health, cultural barriers, barriers of dependency and attitude. For this reason they
need a training programme that will address their needs and present them with benefits of
learning for everyday life. The unit introduces issues an adult educator needs to take into
account before starting to target a group, gives advice and suggests methods to recruit and
engage non-participant older learners.
RESOURCES:
[1] MATURE research report
[2] European guide – Strategies for improving participation in and awareness of adult
learning
[3] EuBia – Getting Older People Involved in Learning
[4] Eurostat
[5] Barriers towards Participation in Adult Education and Training
[6] Understanding multiple disadvantage in older age
[7] Quality of life and disadvantage amongst older people
LEARNING OUTCOMES:
· identify non-participants in later-life learning/disadvantaged older adults (task 1),
· understand what impact barriers have on their everyday lives (tasks 1, 2, 5, 7),
· recognise various ways and methods of reaching them and of engaging them in
learning (tasks 2, 3, 4),
· identify intermediaries in the local community and learn about ways to benefit from
hem (task 4),
· translate gained knowledge into effective practice to meet the needs of the learners
(task 5, 6, 7).
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UNIT CONTENT:
BEFORE STARTING – PREP PHASE: This unit requires the following material: a flip chart or
posters, markers and pens, post-its, paper rolls and prepared questionnaires. Adapt
proposed methods to the size of your group.
TASK 1:
Have an open discussion about older adults and their participation in education to identify
who are the disadvantaged older adults who are less likely to be engaged in learning.
Possible questions to stimulate discussion:
· What do I know about participation in learning among older adults in my
city/country?
· What do I know about the impact of poor health, increasing dependency, cultural
difference and attitudes towards learning on the lives of older people in my country?
· Who are the older adults who come to my classes/trainings/workshops? What do I
know about them and their needs?
Possible approach: write on a flip chart (or poster) EUROSTAT statistics about participation
in lifelong learning (Source 4) and compare them with the statistics of your country. Based
on the answers about participation, have the group extract who are the ones that don’t
participate and write the findings on a flip-chart. Discuss possible reasons for their nonparticipation.
TASK 2:
Invite the group to find a case study/success story related to a specific barrier concerning
disadvantaged older adults. Challenge the group to find the benefits of participation:
Why should disadvantaged older adults participate? Some examples:
ü health barriers: Ella (Zurich) – learning for seniors in in-patient clinics (Source 1,
page 36)
ü barriers of dependency: Enhancing informal adult learning for older people in care
settings (NIACE)
Watch: http://www.youtube.com/watch?v=YsD7G9Pc__o&list=TLEMwf3lHO5lY
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ü cultural barriers: Computerfrühstück für Ältere (computer breakfast for older
people) (Source1, page 27),
Watch: http://www.youtube.com/watch?v=8yud_Lwmevo
ü attitude: within the group play a game of associations about age, positive and
negative perceptions. If possible, divide the group into two for role play: one will be
an advocate for negative perceptions and the other for positive perceptions. The two
groups conduct a debate.
Group reflection: What is the key idea? What were the main benefits for the learners? How
can I use the results to empower the learner? How can I turn a negative perception into a
positive one?
TASK 3:
If possible, divide the group into various working teams. Distribute paper rolls with themed
situations (prepare them before), where they are faced with the challenge of reaching nonlearning older people (who face barriers listed in task 3). Have them select one paper role
randomly and build a recruitment strategy.
Questions that can be addressed:
· Where to find them and how to reach them?
· Why does adult learning matter for this group and reasons to participate?
· How to motivate them, how to get them involved?
When collected, pin the answers to a board and invite each working team to present their
results.
Some ideas and possible strategies for recruitment:
ü personal approach: Tell your story, Source 3, p. 36
ü media campaign: example Don’t look back!, Source 2, p.99
ü awareness-raising events: Open day for migrants, Source 2, p. 100; Learning Parade –
Days of Learning Communities
ü intermediaries: Ripe Enjoyment of life, Source 1, p. 25-26; Simbioz@ – e-literate
Slovenia, Source 1, p. 34; Health Literacy for Elders, Source 2, p. 98; Take a Walk
Through History, Source 1, p. 104
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TASK 4:
Present a case study about intermediaries (individuals, organisations or agencies who work
with and on behalf of older adults in a paid or voluntary capacity). Have participants
“detect” possible intermediaries in their local environment and think of ways of benefitting
from them; how they could influence the delivery of targeted learning. Example of an
intermediary case study “A book for your Coffee”, refer to: Source 2, p. 99
Benefits and challenges on networking, refer to: Source 3, p. 20
TASK 5:
If possible, divide the group into various small ones. As in Task 4 prepare themed situations.
Have the group choose one situation and list practical things they will consider in training to
meet the needs of their group. Consider:
· training venue and time,
· duration of training (including breaks),
· structure of training/format,
· technical equipment needed,
· possible distracting factors,
· travel accessibility,
· financial resources, etc.
When finished, have each of the groups present their results. Leave space for an open
discussion.
TASK 6:
Have the group suggest icebreaker activities for disadvantaged older learners and discuss
what would work for a specific group (bear in mind the barriers) and what wouldn’t?
TASK 7:
Give time for individual reflection about the content of the training – have the participants
ask themselves: How will I find out what my learners would like to learn? How can I
motivate them with the right content? Write on a flip chart the key points as this will
generate the content of the training.
Suggestions for content: learning for better health, learning to achieve better relationships,
learning to become more actively involved in civil society, learning for independency etc. …
CONCLUSION:
short evaluation questionnaire to be fill out by the participants
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Unit 3 - Learning process assessment
INTRODUCTION:
People approach learning in different ways. Each person has a preferred way of learning
suited to personality and socio-cultural background. The term Learning Style covers a wide
range of approaches, models, theories and methods which are outside the scope of this
unit. The Unit shows that knowledge about learning styles can help teachers to take learner
differences into consideration when planning classroom tasks and activities. We will learn
more about the basic learning styles and listen to learners talking about their own
experiences. Learners may prefer a visual (seeing) or auditory (hearing) or kinaesthetic
(moving) or tactile (touching) way of learning Sources 1, 2, 3 and 4.
For the learning process assessment we propose a Six Thinking Hats tool which enables
structuring and making the process of learning assessment more efficient Source 5. It will
help learners to think about what they have learnt/experienced/achieved, and finally to
think about ways in which the learning process can be improved and enriched. The Single
Method Evaluation Technique will be introduced and implemented. It helps to identify if
the learning content of the unit was: Well-known/Contradictory/New/Notclear.
We also propose reflection on the impact of age and ageing on the way that people learn in
later life; discussion about the learning needs of people who do not participate in groups.
We recommend watching Six Adult Learning Principles Source 6 and reading the MATURE
Research Report Source 7 about outcomes from learning (pp. 47-48).
RESOURCES:
[1] Trainer notes, In Service Teacher Development, Learning styles 1 – Definition,
[2] Grundtvig Partnership LISTEN Learning Innovating Styles and Active Citizens
[3] Learning Styles I: Visual, Auditory, and Kinesthetic
[4] Identify your learning style
[5] Grundtvig Partnership LISTEN – Thinking Hats Assessment
[6] Adult Learning Principles
[7] MATURE Research Report, pp. 47-48
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LEARNING OUTCOMES:
After studying this unit, participants will be able to:
· To describe Learning Styles: visual, auditory, kinaesthetic, and tactile.
· To identify their own Learning Style.
· To apply Six Thinking Hats methodology.
To use Single Method Evaluation Technique
UNIT CONTENT:
Am I a teacher, would I like to be teacher?
This unit will start from the Ice Breaker described below.
Put Henry Ford’s statement on a board or flipchart.
“Whoever stops learning, either at 15 or 25 or 80 years is an old man. Whoever teaches
always stays young”.
Discuss in pairs – Have you ever been a teacher? How did you like being a teacher? Would
you like to be a teacher? If yes, what can you teach others?
Presentation about “Learning Styles” and exercise “Identify your learning style”
Start from the presentation using resources 1 and 2 and go on with the exercise described
below.
In order to identify learning styles prepare 4 cards for each learner:
Card 1
...look at the teacher's face intently
...like looking at wall displays, books etc.
...often recognise words by sight
...use lists to organise their thoughts
...recall information by remembering how it was set out on a page
Card 2
...like the teacher to provide verbal instructions
...like dialogues, discussions and plays
...solve problems by talking about them
...use rhythm and sound as memory aids
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Card 3
...learn best when they are involved or active
...find it difficult to sit still for long periods
...use movement as a memory aid
Card 4
...use writing and drawing as memory aids
…learn well in hands-on activities like projects and demonstrations
Let learners chose the most preferable learning style and identify as follows
Choice 1 - Those who prefer a visual learning style
Choice 2 - Those who prefer an auditory learning style
Choice 3 – Those who prefer a kinaesthetic learning style
Choice 4 - Those who prefer a tactile way of learning.
Collect statistics
On a board or a flipchart– each learner should tick her/his learning style.
Older adults, whatever their circumstances, have spent a lifetime ‘learning’ different things
but they often underestimate their learning capabilities or think that ‘learning’ is not for
them. An exercise such as the one above helps people who are newly returned to learning
both to recognise that they do know how to learn and to articulate ways in which they like
to learn. Reflection about personal experiences of learning is an important first step in
challenging negative attitudes to it and in building confidence and self-esteem.
Introducing “Six Thinking Hats” tool for evaluation learners progress
Six thinking hats is a method developed by Dr Edward de Bono who is credited with
inventing the term’ lateral thinking’.
The introduction to the Six Thinking Hats tool can be supported by a slide presentation [3].
However whether or not a slide presentation is used the following aspects should be
covered: “We will be using Edward de Bono’s Six Thinking Hats tool to help us to think about
what we have learnt/experienced/achieved, and finally to think about opportunities how
the learning process can be improved and enriched”.
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Group Work
· Set up areas with tables and chairs that will enable several people to work together.
· Ask participants to break into groups and to move to the set up areas.
· Take into account that there should be enough space between groups to allow each
group to concentrate on their own thinking.
· Ask one member of the group to act as “reporter” for the group.
· Each group has a hat in the same colour at the same time and contributions from
each group are collected one by one.
· The whole process is controlled by blue hat subgroup.
· Make sure the descriptions of the different hats are clearly visible to everyone:
White hat:
Red hat:
Green hat:
Black hat:
Yellow hat:
Blue hat:

factual, describes what is there.
intuitive, expresses how one feels when one sees the object.
creative, comes up with ideas.
negative, sees what is wrong with everything.
positive, sees what is good in everything.
the process, runs the discussion.

Ask the groups to consider the following ‘problem’ and suggest answers that correspond
with their hats: ‘We need to increase participation in learning groups by older adults’. Ask
for feedback from the reporters of each group. Ask the group as a whole to discuss the
issues and solutions they have heard.
De Bono’s hats is a successful tool for effective problem-solving. It requires participants to
address issues from a number of different perspectives in order to develop a rounded
response. Life and being older generate problems of all kinds; older adults who suffer
disadvantage encounter more than their fair share of problems.
Problem-solving is a critical life skill; analysing a challenging situation, looking at it from a
variety of angles, coming up with a solution that makes sense to the individual are
competences that contribute to well-being and autonomy in later life.
This exercise makes best use of the experience of the participants to demonstrate how they
already possess the key components of a skill (problem-solving) that is fundamental to life
and learning. As such it is in the best tradition of experiential and active learning.
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Single Method Evaluation technique
Participants are asked to mark the text as:
•

Text that confirms what they already knew mark with √

•

Text that contradicts or differs from what they knew or believed that they know will
mark with –

•

New information, unexpected will be noted with +

•

Text not clear about which questions will be noted with ?

An evaluation template:
Mark the text below with one sing

√ or – or + or ?

Learning Styles Recognition
Six Thinking Hats Methodology
Single Method Evaluation

This kind of evaluative exercise promotes a view of learning as a process which includes:
acknowledgement of what is already known; reflection on and review of what the individual
thinks s/he already knows; the acquisition of new knowledge and the recognition that not
everything new makes immediate sense. Understanding what learning is can be a first step
in challenging misconceptions of it. Branding learning positively is part of a number of
strategies to be adopted by those seeking to engage the disaffected and/or disadvantaged.
Negative views of learning can become entrenched in older generations when poor school
experiences lead to narrow-mindedness.
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Unit 4 - Social inclusion
INTRODUCTION:
Social exclusion is defined as the lack of access to provisions that are offered by society. It is
closely linked to poverty but not necessarily the same. Social exclusion is not a static fact but
a process.Socially excluded people do not have enough access to material resources; they
lack social relations in their neighbourhood and community, they feel powerless, less
motivated to change their situation, they don’t participate in civic activities and have less
access to basic services and are more likely to grow violent or depressed. The consequences
for education are obvious: either socially excluded people are very hard to reach and do not
participate unless forced to or they are in the educational system but feel
unwelcome/unaccepted and less motivated; they may be in more in danger of dropping out.
This challenge has to be faced by teachers in AE especially in respect of older people
because the danger of isolation grows with age. This unit deals with the problem and shows
solutions for successful teaching.
RESOURCES:
[1] Definition social exclusion
[2] Glossary key project words
[3] Key competences for adult-learning professionals
[4] MATURE: Introduction to face to face units
[5] The MATURE advice booklet for intermediaries and others
LEARNING OUTCOMES:
After studying this unit, participants will be able to:
· be sensitive to problems of learning for hard-to -reach people
· understand the behaviour of hard –to-reach people
· know how to facilitate the group in order to include people
· challenge negative attitudes and know how to react to those
· find the right approaches to solving difficult situations
· plan steps towards “inclusive” teaching
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UNIT CONTENT:
Icebreaker/warm up: postcards with theme-related questions (Annex 4.1)
Definition of in/exclusion (Annex 4.2, optional: MATURE glossary to prepare next step)
What does it mean to cope with the health issues, dependency, attitude and/or culture of
hard-to-reach people (brainstorming or mind map in whole group or sub-groups)
Transfer to what happens in a course: exchange of experience ; discussion
Case study (Annex 4.3) incl. questions, 2-3 groups (depending on size of group): Exclusion
in a course, causes and solutions
Presentation of group work in plenary session, documentation on white board or
Reflexion of my role as a teacher (questionnaire, Annex 4.4) : individual work and résumé
Methods of resolutions (questionnaire, 3 groups)
Split the whole group in 3 sub- groups. Give them one of the options below as a possible
solution
· Open a meta-dialogue within the group about the problem
· Change the role of the person in question (e.g. give him a meaningful role or let him
do something special)
· Approach of Mezirow
Presentation of group work, discussion
First steps: If I change something in order to include people better in the course, what
might happen?
· Consequences for my role
· Consequences for my teaching (preparation, steering)
· Consequences for the learners (the ones in danger and the others)
· Are there limits?
Method: 4 spaces to put cards on, each participant has cards in 4 colours and pins the
cards with ideas and questions on the respective board. discussion
Reflection: What is it I want to do? What are my next steps?
Feedback: Have my expectations been fulfilled? (Use any methods you deem appropriate
for feedback, such as flash light, cards….)
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Unit 5 - Challenges of a changing
society
INTRODUCTION:
Thinking about demographic trends can cause unease as to how to deal with the future
population estimated to be very different from what we are experiencing today. In the EU
the old-age dependency ratio (people aged 65 plus to the population aged 15-64 years) is
expected to increase from 26% today ton 52.5% in 2060. From an economic point of view, it
is beneficial to society as a whole, when older people can remain independent for as long as
possible. But for the people in question it is also most beneficial, if they are enabled to live a
long, active, fulfilled independent life, with the feeling of being a relevant part of society and
still being able to contribute in many ways. One key factor, which contributes to successful
active ageing is lifelong learning, and this is something all stakeholders can contribute to.
For more information on healthy life years visit:
http://epp.eurostat.ec.europa.eu/statistics_explained/index.php/Healthy_life_years_statisti
cs
LEARNING OUTCOMES:
On completion of this unit participants will:
· Understand demographic change
· Recognise the value of active senior citizens
· Identify empowerment strategies for older adults
UNIT CONTENT:
§
§
§

How is society changing? Demography; longevity; independence ratios; work places;
pensions; expectations of later life.
What skills and knowledge are sought by and on behalf of older people in changing
societies?
What personal challenges do ageing and older adults face in changing societies?

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 30

Introduction:
Everybody is asked to introduce themselves.
Activity:
In a group:
- Participants are asked to think about what comes to their mind when thinking about
changing societies and demographic change in groups or in plenum (ice-breaker)
- What are the opportunities and the risks of demographic change?
- What are their fears and their wishes?
- Can they think of specific situations in day-to-day life that has caused them reflect on
their roles in society and think about the changes they are facing?
- What is personally challenging?
In pairs:
- Importance of learning and positive self-concept should be discussed.
- What is active ageing? What does it mean to them?
- What are their wishes for the future, for themselves, for today’s elderly citizens?
What is useful to the elderly is also in a broad sense useful to society because growing
numbers of older people with higher self-esteem, better health and a positive view on
ageing can contribute to society in many ways: not only through less care and health costs
but also because more intergenerational contacts are fruitful in many ways and both sides
can profit from it.
Activity: Encourage participants to think of ways in which they can encourage the elderly to
stay fit and active:
-

How can they contribute to helping them reach their goals?
Reflect on what skills they like to develop or get better at?
An on what they expect from teachers?
What support would they wish for, from their teachers and from society in general?

Method: Brainstorming in pairs
In general: discuss the importance of learning! And its impact on life satisfaction and happy
ageing:
§ How can learning support people to ‘keep up’ with changing societies?
§ What is the impact of disadvantage on the individual’s ability to ‘keep up’?
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§
§
§
§

What is the teacher’s role in delivering support for coping with change?
How can learners’ experience and existing skills and knowledge be used to cope with
change?
How can teaching be configured to address the needs of ageing and older adults
within changing societies?
How can these needs be embedded in the teaching of specific subjects?

Activity: Studies on two topics in groups, either on older people volunteering or still
working.
Method: Produce mind-map
1. “Many positive effects of volunteering on older people can be demonstrated – for
example, enhanced subjective wellbeing and strengthened self-esteem. These
effects can be explained by the frequently reported satisfaction at being able to
pursue meaningful and fulfilling activities beyond paid work and family obligations.
Despite their individual situations, problems and risks, older volunteers succeed in
ageing actively.”
Volunteering by elderly people
2. “Ageing people were discovered as new clients for education, a true human resource
and labour-market reserve, whose employability should be fostered and who should
be involved in lifelong learning just like other age groups.”
Working and ageing
Activity: Presentation of mind maps and comparison between groups
Assessment:
Feedback from participants:
Did the course meet your expectations?
Was something, you’d have liked to look at neglected?
Are there any messages you going to take home?
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Unit 6 - Improving teaching practice
INTRODUCTION:
Teaching practice needs to be adapted to the needs of older learners. Lessons learnt from
predecessor programmes: LARA, LENA and EuBia should be taken into consideration, when
developing techniques and methods for successful teaching. The key principles of andragogy
and geragogy should be applied. Teachers should strive to attain key competences,
knowledge, skills and abilities/attitudes for adult learning professionals, in this context;
“(…)competences should be understood as a complex combination of knowledge, skills and
abilities/attitudes needed to carry out a specific activity, leading to results.Knowledge should
be understood as a body of facts, concepts, ideas, principles, theories and practices related
to a field of practice, work or study: Skills should be understood as a capacity learned or
acquired through training in order to perform actions by applying knowledge:
Abilities/attitudes should be understood as the physical, mental or emotional capacity to
perform a task.”
Source: http://ec.europa.eu/education/more-information/doc/2010/keycomp.pdf
LEARNING OUTCOMES:
On completion of this unit participants will :
· Have reflected on the role of ‘teacher’ and its requirements.
· Understand the relationships between teacher and learners
UNIT CONTENT:
Being aware of generic competences, knowledge, skills and abilities/attitudes for adult
learning professionals.
Suggested methods:
Presentation of findings concerning desired competences, knowledge, skills and attitudes
for adult teaching professionals from the “Key competences for adult learning professionals
- Contribution to the development of a reference framework of key competences for adult
learning professionals - Final report”
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http://ec.europa.eu/education/policy/strategic-framework/doc/2013-quality-final_en.pdf
Competences
Seven competences:
“A1) Personal competence in systematic reflection on one's own practice, learning and
personal development: being a fully autonomous lifelong learner.
A2) Interpersonal competence in communicating and collaborating with adult learners,
colleagues and stakeholders: being a communicator, team player and networker.
A3) Competence in being aware of and taking responsibility for the institutional setting in
which adult learning takes place at all levels (institute, sector, the profession as such and
society): being responsible for the further development of adult learning.
The first three competences (A1-A3) deal with aspects in relation to being a professional,
while the last four competences (A4-A7) are more focused on pedagogical / didactical
competences.
A4) Competence in making use of one's own subject-related expertise and the available
learning resources: being an expert.
A5) Competence in making use of different learning methods, styles and techniques
including new media and being aware of new possibilities and e-skills and assessing them
critically: being able to deploy different learning methods, styles and techniques in
working with adults.
A6) Competence in empowering adult learners to learn and support themselves in their
development into, or as, fully autonomous lifelong learners: being a motivator.
A7) Competence in dealing with group dynamics and heterogeneity in the background,
learning needs, motivation and prior experience of adult learners: being able to deal with
heterogeneity and groups.”

Brainstorming in plenum: on competences participants think are most important, less
important etc.
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Discussion: With the example of a case each, participants discuss in groups concrete
competences needed for specific teaching situations with examples such as (each group has
one specific case):
- Group of elderly immigrant people
- Mixed groups: elderly immigrants and locals
- Different knowledge bases in a group
- Elderly people, who lack self-esteem and are hard to motivate
Presentation of results: Groups present the results of their discussion to the rest
Discussion of results in plenum and comparing initial thoughts on competences and after
case examples, and thus coming to a conclusion.
Knowledge
“Knowledge: The adult learning professional has knowledge of his/her own role within the
institutional setting has knowledge of the possibilities for further development of his/her
own professional practice”
The knowledge base for MATURE training will include:
· understanding of the ageing process, its advantages and disadvantages;
· recognition of the links between learning and ageing;
· comprehension of later life issues;
· familiarity with factors that impact on engagement, participation and active
longevity;
· awareness of the interrelatedness of learning and other social agendas influencing
and informing the lives of older people;
· acquaintance with theories of teaching and learning applicable to older adults.
Self-study:
Participants are asked to inform themselves on:
http://europa.eu/rapid/press-release_IP-13-349_en.htm
Skills
“Skills: The adult learning professional is able to be self-reflective has the ability of critical
thinking towards his/her own professional practice is able to assess his/her own learning
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needs is able to manage his/her own learning process is able to organise work and time”
MATURE skills will embrace:
· competence in the development and delivery of engagement strategies that reach
out to non-participant older adults;
· the ability to create programmes of learning that are responsive to the needs of
ageing and older adults;
· the aptitude to deliver learning that motivates, inspires and draws commitment from
older people;
· the talent to configure learning that is relevant and applicable to life skills;
· the flexibility to accommodate the needs of older adults within existing programmes
of learning and within multi-generational learning groups.
Abilities and Attitudes
“Attitudes: The adult learning professional is authentic and consistent in his/her opinion is
interested in his/her own professional development”
MATURE abilities and attitudes include:
· empathy with older people;
· powers of engagement with a wide variety of individuals and organisations in the
pursuit of relevant learning for older people;
· open-mindedness to new ideas; to challenging concepts and situations;
· willingness to embrace innovation; think ‘out-of-the box’; challenge pre-conceptions;
· commitment to encourage progression from learning.
Discussion on skills, abilities and attitudes in plenum
What varied reasons would (older) people have for being in my class/group/lesson?
• What varied purposes would they wish to use their learning for?
• What might they contribute to the learning experience?
• Awareness of the role with and relationship to older people of all in the
group?
• Sharing problems/issues & solutions.
• Finding common ground and/or allowing partnerships/connections among the group.
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•
•
•
•
•

Dealing with challenging learners.
Overcoming barriers with and on behalf of (disadvantaged) learners
Modalities – teach, facilitate, stimulate
Build not destroy
Reward, affirm & encourage

Methods:
Brainstorming on reasons for older people to attend a learning group.
Involve elderly people to help find out what their needs are, what they would expect from a
course: what they would wish for, what they would wish to avoid etc..
e.g. invite a group of seniors either already doing some kind of course or some other
activity, such as caring for grandchildren, volunteering etc.
Start a discussion between the two groups (seniors and teachers), so as to understand each
other’s concerns better.
Assessment:
Feedback from participants:
Did the course meet your expectations?
Was something, you’d have liked to look at neglected?
Are there any messages you going to take home?
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Unit 7 - Using new technologies
INTRODUCTION:
The scope and place of new technologies in the lives of seniors depend on their education,
former experiences, and openness for new skills and knowledge. The term “senior” can
describe people in good health or poor health, active, sedentary, lonely or the leaders of
their communities. Learning or teaching about new technologies must address the needs of
all members of ageing populations. Digital technology can offer new, more effective
approaches to build and strengthen vital social ties that will help people to remain
independent and engaged in later life. Technology can be used to redesign the ways in
which we support older people to overcome the challenges they are facing. In particular it is
crucial to understand the most fertile technological areas for social investment and action in
order to improve older people’s quality of life.
RESOURCES:
[1] European Association for Adult Education
[2] European Shared Treasure, Lifelong Learning Programme
[3] MATURE Research Report, German Case Study,pp. 27-29, Polish Case Study, pp. 31-32
[4] Computer breakfast in Hamburg since 2010,
[5] Meeting with computers at Gdansk University of Technology since 2008
[6] About e-learning
[7] About Blended learning
[8] About MOOC
[9] Learning English online
LEARNING OUTCOMES:
After studying this unit, participants will be able:
· To recognise the scope and place of technologies in societies and the lives of older
learners
· To define barriers to access to new technologies for learners (disadvantaged; nonparticipants)
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·

To motivate teachers and learners to overcome barriers to access to new
technologies
· To find out which technologies can be used for what purpose
· To use new technologies for stimulating interest and motivating learners to explore
individual needs and advantages
· To use new technologies in group learning
· To push learners to achieve new technological skills in order to be active citizens
· To benefit from e-learning and blended learning models in order to make education
more accessible regarding time and place
UNIT CONTENT: Teaching; tasks and activities that will lead to the acquisition of the unit`s
learning outcomes
The scope and place of technologies in later life teaching and learning
The unit will start with the Ice breaker Speed Dating:
· The entire group is split into two groups and 2 circles are formed: an inner and an
outer one, facing each other. The participants should be sitting opposite to one
another so that everyone has a partner.
· Then the team leader asks either a question or gives a sentence to be finished.
· The participants should then answer the questions and discuss this topic for one
minute with the person standing opposite.
· Each time they must also state their names.
· After two minutes the team leader gives a signal, and the outer circle (which was
previously listening) should then discuss the same topic (also for one minute).
· When the minute has elapsed, the team leader should whistle, and then the outer
circle should shift to the right, so that everyone has a partner again.
· The team leader should ask a new question and the next round starts.
Example questions:
Are you good enough at using new technologies in everyday life?
What kind of online services do you use (if any)?
What technologies for learning in later life are most suitable?
Do you think technologies are inclusive or exclusive?
Barriers to access to new technologies for learners (disadvantaged; non-participants);
solutions to barriers and overcoming barriers to access to new technologies
Working in pairs and preparing presentation about good practice:
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Find one good practice project from Source 1 or 2 or 3
Prepare 3 slides/pages presentation and share with others.
The presentation should cover the following issues:
1. The project title and short summary
2. Partnership, Contacts
3. Products, links
Stimulate and motivate adult learners, benefit from group learning – MATURE Case
Studies
· Set up areas with tables, chairs and one computer connected to the Internet that will
enable several people to work together.
· Ask participants to break into groups and to move to the set up areas.
· Take into account that there should be enough space between groups to allow each
group to concentrate on their own work.
· Read the chosen case study [4], [5], think about your personal experiences, discuss in
a group how to implement the case, identify possible constraints, and think about
benefits.
The most popular courses in using new technologies for adult learners
In pairs read the list below and from your experience put the topics in order from the most
to the least popular.
1. E-learning, blended learning, Creative Commons licenses, Open Educational
Resources, MOOC - Massive Open Online Course [6], [7], [8]
2. Learning English online [9]
3. How to write at a computer: the basics of word processing
4. Electronic letters: How e-mail works and what is needed to use it
5. An introduction to using Internet: The basic concepts of the Internet.
6. Keeping your computer tidy: Computer file management
7. Services on the Internet: An overview of different services available on the Internet
such as e-government, e-libraries, e-shopping, e-bank. Safety in the Internet.
8. Communication on the Internet: How to profit from communication possibilities
using the Internet: the use of Skype, forum, social software
9. Digital photography: Basics of digital photography and image processing
10. Presentations: Principles of designing and creating presentations
11. Media and Internet: Radio and TV, music, speeches, films on the Internet
Using google search find open content resources for 2 titles draw out by lot.
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Unit 8 - Pushing the boundaries
INTRODUCTION:
The boundaries to learning for disadvantaged older adults have many dimensions and are
not always obvious or easily dealt with. They could be connected to the learner’s life context
or related to stereotypes or perceptions that discourage or inhibit participation. The
challenge for the adult educator is to reduce the effect of these barriers by forming and
applying appropriate strategies. An effort must be made to broaden the vision of learners,
trainers and providers of what group learning should be and can accomplish. The aim of this
unit is to illuminate the changes that are needed to make learning engaging and successful.
LEARNING OUTCOMES:
After studying this unit, participants will be able to:
·
·
·
·
·
·

Identify and analyse boundaries to engagement in learning
Develop skills to minimise the effect of boundaries
Identify ‘room for manoeuvre’ within boundaries
Develop strategies for moving boundaries
Apply solutions that demonstrate ‘pushing the boundaries out’
Develop their own self-esteem as trainers.

UNIT CONTENT:
A. Definition of boundaries
The following activity will explore the barriers adult educators face in learning processes
addressed at older adults. An attempt will be made to approach the issue through the
application of the Aesthetic Experience method, by using a work of art as a stimulus for
further elaboration of the subject.

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 41

Activity based on “Critical and Creative Learning through Aesthetic Experience2”
(The activity is divided in four steps. The answers to the proposed questions are noted by the
facilitator on the board or a flip chart and are visible during the entire process. During the
first two steps, participants express their individual thoughts. During the other two, they
work in small groups; each group presents its ideas in the plenary. )
The painting by Hopper (Annex 8.1) or alternatively the photograph of an older man (Annex
8. 2) is introduced to the group.
FIRST STEP
Observation questions
Let your eye work for you.
Be generous with your
looking time.

·
·
·
·
·

What do you see?
Where and when could the scene be taking place?
Is there something that puzzles you or upsets you?
What feelings does this scene create for you?
Try to describe the situation from the perspective of the older man.

SECOND STEP
Analytical questions

·
·
·
·

Can you relate to the character portrayed?
What could discourage him and keep him away from learning?
Do you believe he is a candidate for learning?
What are the assets he could bring to the class?

THIRD STEP
Taking it to a bigger scale

·
·
·

How could you encourage him to participate?
What do you consider to be your strongest skills as an educ
approaching such an individual?
What are your weakest?

·
·

Remember the process.
Re-experience, review and reflect on what you have discovered.

FOURTH STEP
Reviewing the process
2

Aesthetic Experience -a notion understood as the systematic exploration of artworks- can contribute
by unearthing integrated knowledge, encompassing critical, reflective and affective dimensions of
learning. Such an experience enlarges the perspectives for approaching the processes and the
phenomena, for “seeing” them from a different point of view, for deepening aspects beyond
appearance and for better understanding causal conditionings (Kokkos, 2010). For more information
on this methodology, visit Development of Innovative Methods of Training the Trainers
http://artit.eu/
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B. Strategies for moving boundaries
The following activity is inspired by the works of Augusto Boal (Theatre of the Oppressed).
Its aim is for educators to get a better understanding of how boundaries affect group
learning in later life and how to develop strategies to deal with them.
Activity: Role playing
A description of roles is handed out (Annex 8.3); three volunteer participants are asked to
act out the role of their choice. The rest of the participants observe the scene and invent
new ways of dealing with the situation at hand. When they feel they have an idea of how to
change the events to effectively resolve the problem, they can call out ‘freeze’ and jump in
taking the place of the Protagonist Educator.
The facilitator acts as a mediator for the group.
C. Elaboration of findings – Group discussion
The previous activities are followed by a group discussion focusing on the overriding
boundaries and the most creative ways of dealing with them. The facilitator notes on the
board in two separate columns (boundaries/ strategies).
Take time to reflect on the process. Write a small note to take with you…
1. “What am I taking with me from today’s group discussion?”
2. “What can I use for me in the future?”
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Unit 9 - Towards self-organisation
INTRODUCTION:
Self-organisation is held as a value in educational theories throughout EU (for an overview:
http://iec.psih.uaic.ro/ciea/file/2010/5%20maciuc%20stefan.pdf with references to EUprojects)
But at the same time it is clear that self-organisation cannot be expected to function well
without training, either for the participants or for the teacher. It has to be discussed, tried,
improved, rearranged and adapted to the needs and competences of all persons engaged in
this process.
Also it is clear that even in non-formal settings, there is an organisational frame with rules
and regulations, much more so in formal learning. That means that self-organisation will
find its limits when facing these regulations. But at the same time, self-organised courses
can question the sense of those rules in respect of the learning environment and the
wellbeing of older adults within it.
Teachers working with older adults, especially older adults with disadvantages, have to keep
in mind that self-organisation is not an end result but a process. Each step towards selforganisation results in learning that enables learners to be fully accepted members of their
respective societies regardless of age or culture or educational background.
LEARNING OUTCOMES:
After studying this unit, participants will be able to:
· understand the value of self-organisation for participants
· understand the role changes they as a teacher have to face
· know how to facilitate the group with self-organisational approaches
· know how to relate target group specifics to the topic of self-organisation
· plan the first steps towards self-organisation
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UNIT CONTENT:
Icebreaker/warm up: “Two sides” with theme-related questions (Annex 9.1)
My role- the role of “learners”: short film (3 minutes), analysing the roles of teacher/
learners in groups of 3. Choose any film you can find in the internet or one that is from your
own organisation, showing a short sequence of a “course” involving adults, preferably older
adults. Split the group in two sub-groups, one group analysing the role of the teacher, the
other group the role of the adults. (If you have a large group, you can split them in 4 groups,
2 groups getting the same task). Results/observations are written down on cards, collection
on a white board. The whole group has the opportunity to view these cards and discuss the
results. (Films may be available from YouTube or create a simulation in the group, e.g. a
small amount of language learning or any other subject.)
Living in a complex world: what is needed for citizens to cope with the demands of
everyday life? (see LARA- literacies for the structure, see the self-study material). Make a
mind map on a flipchart or white board, inviting the participants to give ideas. Discuss the
‘general’ competences needed to cope with these demands. (e.g. to be able to learn, timeand self-management, social skills, communication, self-organisation)
Aims of self-organisation within Adult Education: 3 working groups with different tasks
describe the benefits of self-organisation for learners, for teachers/organisations, for
society.
Plenary presentation: Each group presents their findings to the whole group.
Steps towards self-organisation:
· Introductionary exercise (see Annex 9.2)
· The 5 steps towards self-organisation (Annex 9.3)
· Case Study: what step is that? (one example for a case study see Annex 9.4)
The learners: what do we know about their abilities? Storytelling time (work in pairs or
small groups, each trainer describes one learner from their experience, focussing on
‘unexpected’ abilities, writing these down on cards, collection in plenary session). Discussion
about these competences in terms of steps towards self-organisation, stressing the fact that
most adults are very well able to self-organise their own life, why can’t they take part in
organising the learning process?
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Putting it into practice: what would I like to change?
· Consequences for my role
· Consequences for my work style (preparation, steering)
· Consequences for the learners
· Are there limits?
Method: World Café: 4 groups prepare different aspects and present them to the others.
Reflection: what is it I want to do? What are my next steps? (individual phase, see guideline
attach 5)
Feedback should focus on the following:
What was
the level of involvement
the level of self-organisation
the level of satisfaction
the level of practical support
Possible methods can be: giving marks on a prepared sheet from 1-10, a questionnaire, an
open discussion, written comments to each topic and others.
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Unit 10 - Evaluation and progression
INTRODUCTION:
There are many ways to evaluate learning. An evaluation should reflect quality, relevance,
operational efficiency, usefulness, with the latter being of utmost importance for
disadvantaged older adults as it demonstrates the benefits of training. This unit is designed
to give you an insight into planning your evaluation programme, into determining and
identifying the strengths, weaknesses, opportunities and threats of the training. The unit
provides strategies for evaluating group learning and self-evaluation, for measuring
outcomes and the extent of the impact of training. Recognising progress and the benefits of
training is one way towards creating an independent “learner”. It is the responsibility of the
adult educator to indicate, show, guide, and support the disadvantaged older learner in
their self-judgement and decisions they need to take to transfer gained knowledge into their
daily life.
RESOURCES:
[1] MATURE – research report
[2] Planning a Program Evaluation
[3] LENA - A Learning that works for older people
[4] Enhancing Student Learning through Assessment
[5] Quality Assurance Toolkit for Open and Distance Non-Formal Education
LEARNING OUTCOMES:
·

build an evaluation strategy: what to focus on, how to collect information, how to
use collected information and how to manage it (tasks 1, 2, 3),
· different methods to support the learners (task 4),
· ways to indicate and acknowledge progression of the learner (task 5).
UNIT CONTENT:
BEFORE STARTING – PREP PHASE:
This unit requires the following material: posters or flip chart (World Café), markers, pens,
post-its. Adapt proposed methods to the size of your group.
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TASK 1
Using the World Café method (http://www.theworldcafe.com/method.html) have the group
find answers to these possible questions:
· What needs to be evaluated and for which purpose?
· What do I want and need to know - evaluate the whole training or just a specific
section? Is the training content useful, relevant for the learners? Will they benefit
from the training – will it make a difference in their lives?
· Who should evaluate (internal, external) and how (formal/informal)?
· Is the training meeting the needs of disadvantaged older learners?
· What will I do with the information gathered? Will I be able to use my findings?
· Is the training worthwhile for possible funders or members of local community,
intermediaries?
Other questions may apply, have the group think of the type of information they might
need. For more possible questions, see Source 2, p. 25
TASK 2
Set up a LENA focus group (how to do it, see Source 3, p. 23) and invite the group to a
discussion about how they will measure the success of a training course and which
instruments could they use. Suggestion: write down ideas on a flip chart.
Suggested methods for measuring:
ü group debate or peer review or feedback on simulated situations
ü survey based on questionnaires, interviews, test
TASK 3
Collect the findings from previous tasks, have the group answer: What can I do with all this
information? and brainstorm who could use the results, identify potential users of the
information. The group can write down answers on post-its.
Hints: people affected by the course, directly or indirectly, community leaders, learners
social network, media, interest groups, stakeholders, volunteers, support groups, colleagues
etc …
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TASK 4
Divide the group into various teams (if possible). Introduce them to the Bennet hierarchy
(see Source 2, p. 6) – draw a scheme on a flip chart and have the teams place their previous
answers according to the hierarchy; allow time for the teams to interpret/present the
results. Using role play challenge the teams to make diverse presentations for various
intermediaries/various target groups. At the end leave time for reflection: Could I use this
method in my class? Will it be useful, if not, which other method could I use, what will work
with my learners?
PROGRESSION
TASK 5
Present a case study of an achievement in learning by a disadvantaged older adult (for case
studies please refer to Source 1, p. 24 - 38) from the learning process to its transferability to
daily life. With a series of trigger questions, invite the group to discuss:
· What was the progression the learner made in this example?
· What impact did it have on his life? Was it important to him? Was it difficult to apply
gained knowledge in his daily life?
· What is the role of an adult educator in progression?
· How could you measure progress in this example? Is progression easier/harder to
measure when dealing with disadvantaged older adults? If so, why?
· Which methods could be used to acknowledge the progress and give credit to the
disadvantaged older learner?
Suggestion: possible example to present: What makes a good Adult of the Week
Nomination?
http://www.youtube.com/watch?v=KUaX6s8dnLE&list=TL-V51bRm01lE
Suggest that the group allows time and space for the learners so they can also self-evaluate
their progression– from learning to the application of learning in daily life.
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Annexes to the units
Unit 1 Annex 1
Painting by Georgios Iakovidis (1892) “The first steps”

back to Unit 1
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Unit 4 Annex 1

Icebreaker
How:
Use different postcards (more than there are participants) on the floor or on a table, each
participant chooses one that expresses his/her feelings at the beginning of a seminar the
best.
The facilitator asks:
“Can you elaborate why you took that postcard? How do I feel just at the beginning of this
seminar?”
Everyone answers (in the round).
Why:
This activity is likely to get the group to know each other.
Next step:
Cluster the responses to the question “What are my expectations for the seminar?” into
themes and display.
Why:
Knowing what the participants’ expectations are; indicating where a change in emphasis,
content or direction should be made in the course; and to see at the end of the course (see:
feedback), if expectations have been fulfilled.

back to Unit 4
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Unit 4 Annex 2

Ex/Inclusion
How:
Each participant has a sheet of paper with the definition of “Social Inclusion” published by the EU or
another European body. The facilitator emphasizes the fact that this course is about older people’s
inclusion (55+) and hard-to-reach people. Given this information, is the definition sufficient, what is
missing, what is wrong, what should be phrased differently?
(Work in groups or pairs, let them share their contributions in the plenary session afterwards).
As facilitator, if the topics of health, dependency, culture, and attitude are not particularly stressed,
point them out as a question: are they relevant, should they be part of a definition?
Why:
To create the same point of departure for discussion. To introduce the key themes of health,
dependency etc.
Next step:
Distributing definitions from the MATURE glossary and data to support definitions.
Why:
To raise awareness and have a common basis of knowledge.

back to Unit 4
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Unit 4 Annex 3

Methods of resolution
Methods: Groups of 3-4 persons, questions on a sheet of paper, space for answers
How:
Divide the group in 3, tell them that they will work on resolutions for including “excluded” people in
the group.
1st group: discuss one possible resolution
Open a meta- dialogue about the problem within the group
a) How to start, how to configure such a dialogue?
b) Reasons to do it this way?
c) Reasons not to do it, dangers?
2nd group: discuss one possible resolution
Change the role to include the person(s)
a) How can you as a teacher change the role, what kind of roles are possible? The aim is to get
acceptance / appreciation by members of the group without overburdening them or the
person you have in mind.
b) Reasons to do it this way?
c) Reasons not to do it, dangers?
3rd group: discuss one possible resolution
Solve the situation by using the approach according to Mezirow:
You as a teacher show the following more /less:
· Presence
· Intuition
· Distance
· Reflexion
· Empathy
· Observation
· Feeling
· Action
Possible additions:
Give out a short paper of Mezirow’s theories
Talk about good examples
Case study
Role play
Why: This exercise is likely to show participants that there are ways towards a resolution, that there
are different ways and that they as a teacher have to decide which way is suitable for the group and
the situation.back to Unit 4
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Unit 4 Annex 4

Reflexion of my role as a teacher/ trainer/facilitator…
(How: questionnaire to be answered by everyone individually)
(Why: this will be a basis for action planning)
Questions
Answers
1. Which teaching methods do you apply in
your courses?
2. What are your experiences of teaching
disadvantaged people?

3. What kind of disadvantage was most
difficult to cope with?

4. What are the most important factors to
consider when working with disadvantaged
people?

5. Which challenges are greatest for you
both as a teacher and a person?
6. What kind of help do you need to
manage difficult situations?
7. What kind of evaluation do you use
most?

8. Which organisation(s) do you work in?
Are they especially concerned about
reaching out to “hard-to-reach”-persons?
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Unit 8 Annex 1
Painting by Edward Hopper (1906-1907) “Parisian With Bottle of Wine and Loaf of Bread”

back to Unit 8

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 55

Unit 8 Annex 2

back to Unit 8
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Unit 8 Annex 3

Roles of the exercise
1. The “Educator”. The adult educator who is struggling to find creative ways to make
learning engaging and useful. The educator is young, working for the institution for
the first time. S/he is hoping to apply a successful learning intervention and make a
difference in the lives of the underprivileged older learners. After discussing with the
learners, the educator believes that their greatest need is to be familiarized with
digital media. However, the educator realizes that nothing is quite as expected: the
representative of the institution has a concrete idea of how the programme should
be implemented and what it should look like, an idea totally different from the vision
of the educator. Additionally, many learners seem quite reluctant to engage.
2. The “Boss”. The narrow-minded representative of the institution providing for the
class. Accepts only traditional teaching practices, doesn’t really believe that older
individuals need any kind of education and is only in it for the grant received from
the City. The Boss thinks that the classes should be on crafts, because similar classes
had already been completed in the past, so “Why bother with anything else? There’s
not much more these people can do anyway”.
3. The “Learner”. A senior with a low level of self-confidence. He is eager to learn how
to use a computer, but is afraid that he is too old and feeble. He doesn’t care for a
lesson in crafts. Also, he thinks the educator is too young to understand him.
The three characters meet, in order to define the content of the topic of the learning
programme. The aim of the educator is to come to terms with the representative of the
institution and motivate the learner to participate actively and willingly.
back to Unit 8
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Unit 9 Annex 1

Two Sides
Why:
To give participants the opportunity to get to know each other and, at the same time, find a
starting point for the subject of the training.
How to:
Explain the procedure: you will ask the audience questions that only have a “yes” or “no” as
an answer. The right side of the room is for “yes”, the left for “no”.
The participants go to the side they think is their answer. There, they have 1 minute to
discuss their choice with all or some of the others standing there. They either give a reason
for their decision or they tell a 20 second- story that fits to that question.
Possible questions:
(start with easy ones)
Did you have cereal for breakfast this morning?
Did you come by bus to the training venue?
Did you ever leave a training session before it ended? (If yes, why? If not, were
you ever tempted?)
Did you have expectations for today?
Do you like to be told what to do?
Who learns more: you or the learners? (left corner: I do, right corner: the learners
do)
Do you have experience with students’ self-representation groups (councils,
committees)? (For the “no-group” would you like it)
Have you ever experienced a learner who wanted to correct you and be a coteacher?
Change the questions according to your group and the setting, it is however important to
have questions referring to the start of the training and others referring to the topic (each 4
questions)
back to Unit 9

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 58

Unit 9 Annex 2

Introductory Exercise
Why:
In order to understand how self-organisation differs from traditional forms of teaching, this
exercise gives hands-on experience.
How to:
· All participants sit at their tables or in a circle.
· Ask them to please stand up and turn around once and then sit down again.
Probably, all of them will do it even though they might look puzzled.
· After they sit down again, explain the following: tell them that this is how teaching is
often done: there is an instruction and no additional explanation is given or no
choices are offered. The exercise was done to show them how this feels.
· After this explanation, repeat the exercise, this time altering it slightly (“turn around
the other way!”).
· Now you can show them that these two exercises represented the first 2 steps
“towards self- orientation”.
· The group can discuss this exercise at their liberty.

Follow this with the explanation of the chart “Steps towards self-organisation” (see Annex
3).
back to Unit 9
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Unit 9 Annex 3

The 5 steps towards self-organisation

back to Unit 9
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Unit 9 Annex 4

Case study
Why:
In order to be able to distinguish between the 5 steps towards self-organisation, this case study is
designed to discriminate by defining certain features. After that, the analysis of participants’ own
situations is easier.
How to:
Show this case study to the participants (either copy or read it.)
As an alternative, you can ask the group for an example. But then you have to deal with decisionmaking (between different stories) and that needs more time.
Case study:
A group of older women, German and Turkish, want to go on a trip in Hamburg. The weather is nice;
they have a little money to spend. Now several options are on the table. A longish discussion goes on
and there is no agreement in sight.
One of the women asks the facilitator to make a decision herself since the group is not able to reach
a decision.
Now the story can have several endings:
·
·
·

The facilitator decides on one of the options and explains why she decided that way.
The facilitator gives the opportunity to vote and the majority counts.
The facilitator declines to take matters in her hand and gives the decision (and the decisionmaking process) back to the group.

Decide which ending you would like to give to the group.
According to the chart (Annex 3) the group discusses which step is meant.
Ask the participants to always give the reason for their opinion.

back to Unit 9
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Unit 9 Annex 5

Guideline
My reflections, my next steps
Have you ever tried to let one If yes: what was your experience?
of the learners ‘be’ the
teacher
(e.g.
give
a
presentation,
make
an
exercise, lead a discussion)?

If not, what prevented you from
doing it?

Have you ever missed a lesson If not: what do think would If yes, what happened?
and one of your learners (or happen?
more than one) took over?

Do you use voting, learners’ If yes, what is your experience?
representation,
feedback
sessions in your teaching?

If not, are there reasons why
you have abstained from these
measures until now?

Write down all methods you If you did not find so many, would If you found a lot of them: what
are using on a regular basis you like to use more methods are the benefits of these
that you consider activating
supporting self-organisation?
methods
regarding
selforganisation?
Would you like to implement If yes, what would be necessary:
If not, what are the reasons:
more steps towards self- Think about your role
Reasons you have
organisation
in
your Think about the subject
Reasons regarding the learners
classrooms?
Think about your organisation
Reasons
within
your
Would you need training?
organisation
Would you need to work with Other reasons
others?

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 62

The MATURE Team
University of Leicester,
Institute of Lifelong Learning
Leicester, UK
AidLearn
Lissabon, Portugal

bia-net
Graz, Austria

Hamburger Volkshochschule
Hamburg, Germany

50plus Hellas
Athens, Greece

PRO-MED sp. z o.o.
Gdansk, Poland
Verband der Schweizerischen
Volkshochschulen
Bern, Switzerland
ZDUS
Ljubljana, Sovenia

This project has been funded with support from the European Commission. This
publication reflects the views only of authors, and Commission cannot be held
responsible for any use which may be made of the information contained therein.

page 63

The project MATURE has been funded
with support from the European Commission. This publication reflects the
views only of the authors and the
Commission cannot be held responsible for any use which may be made of
the information contained therein.

Vaughan Centre for Lifelong Learning (VCLL)
University of Leicester
128 Regent Road
Leicester LE1 7RH
UK
t: +44(0) 116 252 3289

